НОВОСИБИРСКИЙ ГОСУДАРСТВЕННЫЙ ТЕХНИЧЕСКИЙ УНИВЕРСИТЕТ

ПРОГРАММА ПРОФЕССИОНАЛЬНОЙ ПЕРЕПОДГОТОВКИ
«Учитель иностранного языка»
Модуль 1. Обучение средствам реализации иноязычного 
речевого общения
Тема 1.1. Формирование и совершенствование иноязычных фонетических навыков 
Задание 1. Прочитайте словарную статью «ФОНЕТИЧЕСКИЙ НАВЫК», составьте 6 вопросов к материалу словарной статьи, выделите/подчеркните ответы на составленные вами вопросы.
«ФОНЕТИЧЕСКИЙ НАВЫК. Способность правильно воспринимать звуковой образец, ассоциировать его со значением и адекватно воспроизводить. Показателем сформированности Ф. н. является доведение указ. способности до совершенства. Это значит, что восприятие слышимого звукового образца и его воспроизведение осуществляются автоматизированно, безошибочно, быстро, стабильно. Наряду с лексическими и грамматическими навыками Ф. н. входит в состав умений, обеспечивающих успешность протекания речевой деятельности. Принято выделять следующие стадии формирования Ф. н.: восприятие, имитация, дифференцирование – осознание, звуковое комбинирование, интонационное комбинирование. Целью формирования Ф. н. следует считать постановку произношения, максимально близкого к произношению носителей языка. При постановке Ф. н. используются имитативный и аналитико-имитативный методы обучения (последний предпочтительнее, так как опирается на принцип сознательности при усвоении материала на основе его понимания)» [Азимов, Щукин 2009: 140].
	
Задание 2. На отработку, каких фонетических явлений, или, на какие навыки, направлено каждое из упражнений? Ответьте, используя схему структуры фонетического навыка.
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Задание 3. Какие фонетические навыки английской речи (конкретизируйте, применительно, например,  к каким фонетическим явлениям) лично вы хотите у себя усовершенствовать?

Задание 4.  Представителем, какого подхода в обучении фонетики, вы являетесь?
См. стр. 67-70. Формирование фонетических навыков речи
Соловова Е.Н. Методика обучения иностранным языкам: базовый курс: пособие для студентов педагогических вузов и учителей.3-е изд. М., 2010.  238 с.


Задание 5. Прочитайте материал учебника о фонетической зарядке. Приведите свой пример фонетической зарядки. Укажите, для какой категории учащихся она предназначена, и на каком этапе урока её лучше проводить.
См. стр. 75-77. Формирование фонетических навыков речи
Соловова Е.Н. Методика обучения иностранным языкам: базовый курс: пособие для студентов педагогических вузов и учителей.3-е изд. М., 2010.  238 с.


Задание 6. Что, вы считаете, является показателем сформированности того или иного  фонетического навыка? Приведите пример задания (только формулировку задания), где учителю можно было бы оценить степень сформированности фонетических навыков?

Задание 7.     Какой из уроков вам, как обучающемуся, понравился больше всего? В чем плюсы и минусы каждого?
           1.     http://www.youtube.com/watch?v=COmudejPswA
           2.     http://www.youtube.com/watch?v=Ag4qoNzEH4w
 
Задание 8. Прочитайте статью. В чем плюсы и минусы рекомендаций  представленных в статье? Отличается ли подход к обучению фонетике западных педагогов от отечественной методики преподавания ИЯ? На основе прочитанного материала составьте памятку для начинающего учителя по особенностям обучения фонетике (соотносите представленные рекомендации с соответствующим этапом обучения). 


TEACHING PRONUNCIATION – HOW AND WHY

Teaching pronunciation is an area of language teaching that many English teachers avoid. While there are many textbooks and instruction manuals available, there is comparatively little on learning pronunciation. Why? Is it because we don’t need to teach pronunciation or because it cannot be taught?

The importance of teaching pronunciation
Indeed, we should teach pronunciation because words can have different meanings depending on how you say them. For example, there is a big difference between a pear and a bear, two sounds that are not easy for Spaniards! A teacher’s first goal for their students is to achieve basic communication. However, that can fail if their accent is so bad that no one can understand them. In addition, teaching pronunciation is necessary since it’s embarrassing to ask someone to repeat themselves three times and still not understand them.

This article is divided into:

How NOT to teach pronunciation
Teaching pronunciation with phonemes (but not necessarily phonetic script)
From the recognition of phonemes to practise
Pronunciation of words
Three barriers to good English pronunciation

How NOT to Teach Pronunciation
When teachers decide to focus on pronunciation practise, many of them make the mistake of teaching pronunciation along with new vocabulary. This combination can work with students who have a ‘good ear’ or speak a related language. However, it can be hit and miss with students whose mother tongue has no relation to the target language.

This problem brings us back to whether pronunciation can be taught effectively at all? The answer is yes, of course, it can; it’s just that the way many textbooks teach it is one of the least effective. Many books will have you drill pronunciation with repetition of the vocabulary. Some of the better ones will have you work on spelling., Spelling is an important skill, especially in English with its many irregularities and exceptions. But, unfortunately, very few will start you and your students where you need to, at the phoneme level.

Start with Phonemes (but not necessarily phonetic script)
The dictionary defines ‘phoneme’ as ‘any perceptually distinct units of sound in a specified language that distinguish one word from another. Examples are p, b, d, and t in the English words pad, pat, bad, and bat.’ This definition highlights one reason language teachers start teaching pronunciation with phonemes. If a phoneme is a ‘perceptually distinct unit of sound,’ students first need to hear and recognise it. Thus in the first pronunciation exercises, students should listen and identify rather than speak.

Introduce your phonemes in contrasting pairs like /t/ and /d/. Repeat the phonemes in words and isolation and ask the students to identify them. In addition, you may want to draw pronunciation diagrams for each sound showing the placement of the tongue and lips. Diagrams can help students visualize the differences they are attempting to recognise.

Phonetic symbols
You might also consider teaching your students symbols from the phonetic alphabet. Learning some of these symbols can clear confusion where the same letters have different sounds. For example, the ‘th’ in ‘there’ and the ‘th’ in ‘thanks’ look the same, but they are not. Of course, knowing phonetic symbols isn’t essential and would be overkill with children. That said, it would be worth it for visual or analytical learners.

You can play all sorts of matching games with this material to make the drills more fun and less stressful. For example, you can have students play with nonsense sounds and focus on the tiny differences between contrasted phonemic pairs, the key being to get them to hear the phoneme.

From Recognition of Phonemes to Practise
Once they can hear and identify a phoneme, it’s time to practice accurate sound production. For this, pronunciation diagrams are helpful. Your students need to see where to put their lips and tongues in relation to their teeth. Most sounds are articulated inside your mouth, so students have no idea what you are doing to produce that particular noise. If you have ever tried to teach a Japanese student how to say an American /r/, then you have experienced the student’s frustration of trying to produce tongue movements they can’t see.

New neural pathways
While this may sound time-consuming and unnatural, you have to realize that you are in the process of reprogramming your students’ brains, and it is going to take a while. Our brains must create neural pathways to learn new facial movements and link them with meaning.

We are recreating an accelerated version of the infant’s language learning experience in the classroom. We are also breaking down language to babbling noises so that our students can play with the sounds, as infants do. So, students learn to distinguish meaningful sounds while using more mature analytical skills that an infant doesn’t have.

Your students’ articulation and perception of phonemes will improve if you practise phonemes regularly. Then, after several weeks, you will get them all to the point where you can practice pronunciation on a word or even a sentential level.

Pronunciation of Words
Younger students may progress faster, but even adults will begin to give up fossilized pronunciation errors with practise! So now it’s time to take the next leap and correct pronunciation in the context of natural conversation. Now that we have looked at physical challenges making sounds, we can address three further potential barriers.

When teaching phonemes, students explore physical parameters and develop neurological pathways. To be explicit, students make meaningless noises and use their mouths, tongues, and lips in new ways. But when we work on pronunciation at a lexical or sentential level, students may have complex emotional, psychological, and cultural motivations that require re-education.

Three Barriers to Good English Pronunciation
Three barriers to students’ adopting a second language are anxiety, learned helplessness, and cultural identity. Of course, not every student will have all these problems. However, for sure, all of them will have at least one to a greater or lesser extent. As English teachers, we have to bring these problems to our students’ attention in non-threatening ways and suggest tools and strategies for dealing with them.

Barrier 1 Anxiety 
Anxiety is an obvious problem. Students who feel anxiety speaking are generally well aware of it and know it impedes their progress. Consequently, they might be unwilling to experiment with sounds, lack the fluency to blend sounds correctly, and have poor intonation and syllable stress. The best remedy for anxiety is structured, low-pressure practise. In other words – games.

Jazz chants, handclap rhymes, reader’s theatre, and textbook dialogues are all helpful. Structure and repetition reduce the pressure and allow students to focus on pronunciation and intonation. Classroom rituals, like starting the lesson with a set greeting and reading a letter aloud, are excellent ways to integrate pronunciation into classes in a reassuring way. Drilling set phrases for correct pronunciation will eventually improve overall pronunciation.

Barrier 2 Learned helplessness
Learned helplessness is harder to solve and recognize. ‘Learned helplessness means that, after trying something several times and consistently failing to get a positive result, a person shuts down. So, if students get negative feedback on their pronunciation skills, and if they try to improve but feel they haven’t, they stop trying. You might think they are lazy, but they don’t believe they can improve. They have already given up.

Luckily, the fix is straightforward: stay positive and praise frequently. To encourage students, periodically record them to hear the improvement after a few months. If a student progresses, tell them what they did right. For example, ‘the difference between your short /a/ and short /e/was apparent that time! So let’s do it again!’ Record students reading or reciting a text at the beginning of the year and again every couple of months. Play the recordings and let students hear how much they have improved. They will probably impress themselves, and you!

Barrier 3 Cultural identity
Finally, let’s look at cultural identity. Students who don’t want to be assimilated into an English-speaking society won’t give up what makes them different. An accent is a clear indication of one’s roots and history, and some people may be unwilling to abandon it. However, this should not be a problem: As teachers, we should ensure that others understand our students, but we don’t have to strive for hypothetical perfect pronunciation. Instead, we should highlight that accents don’t matter much after a certain point.

Use a mirror to practise pronunciation and see what you are doing with your lips, teeth and tongue

Fun pronunciation activities
Here are three fun activities to help your students become more sensitive to accents; listening to native regional accents, teaching you a phrase in their language and impersonations.

Impersonations
Impersonations can be a class activity. For example, students can impersonate famous people, whether fictional or newsworthy. The idea is to have them take on a whole different identity and try out the pronunciation that goes with it. Often, your students will produce the best English pronunciation of their lives when impersonating someone else. Be sure to record them since it proves that they can use an English accent in a conversation or monologue.

Loosen a student’s grip on accents is by having them teach you a phrase in their language for you to repeat with your own accent. See if you can get students to imitate you afterwards. Silly as it sounds, this will give them insight into key phonemes and how one’s native language can interfere with the target language. Most of us have put on a ridiculous, heavy French or Spanish accent at some point in our childhood as we spoke English. It was usually to get a laugh out of the rest of the room. But, it is fun, and students realize that if they can sound American/British/Australia/Canadian/ or whatever in their language, they probably do it in English. Indeed, it can be fun listening to a Japanese student imitating an American trying to speak Japanese, then watching their amazement at their pronunciation in English has improved!

Listen to accents
Get tapes and videos of English from other parts of the world. Play or watch them, and have the students pick a few sentences out for you to repeat. Let the students see if they can hear the differences between your English and the English on the recording. Then have them try repeating the phrases in your accent and the other accents. It’s fun, gets people laughing, and helps students realize there are many correct ways to speak.

Teaching pronunciation can be fun, easy, and quite a learning experience for yourself and your students. So take a few ideas from here, a few from your textbook, and give it 10-15 minutes every class. You will see quite a difference in pronunciation, attitude, and overall language skills with time.


https://teachingenglishgames.com/the-hows-and-whys-of-teaching-pronunciation/
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