
innovative
u:edeтвtаndi nст
flцent in вnitisь
сreatiwe
stiлulating
obвervаnt
good J-isteпeг
fai-r
skilfц].
hard-workinq
deсisj.ve

:ff:: ::::*:Е:,Т: ;:ii::::"s сaIl be сlivided', very roцghly, into
т. р".'чilar ф"ritl"" тr. €ki}]-i;тelqtedquaritGБ-

сlear and systeшatiс
resourсefu1
аdaptabIe
f]-uent in Еnglish
oоseгvarrt
deсisivе ( ? )skilful
ъrell_dressed ( ? )

a 6eцБe of hu-шouт
сlear алrd syвtелeatiс
]с1цd
рatient
тesou-rсefц1
сaring
kпowIe'dgеalэJ.e
interestiвg
еnсouragiлg
adaptаble
со'пmitted

a sense of hu.пroцr
}сind
pаtient
сaтing
interesting
епсouragiпg
сoгшtitted
understanding
сreative
sti.гrulatiп9
good listeпer(?)
hard-workinq
fair
honest
innovative(?) ".. 1

Ttre question цrarks indj
ll":" attrit'utes. You д aЬout how to с1assifyis a skill that сan Ьe .",..l}:. щ ttеэgдaщ:rarning сouтsei-

gor].es сaп be left to тe genеrаted aлd сategoi
Кenyап teaсЬers i" мii.the lists ъl.hiсh ,я"."- i



БeцLi-nar parЕiсiPants, arrd to other lists I have eliсited, in ttrat
the personal qualities predominate.

For better or worse, teaсhing is pri.шarily a way in ъ'hiсh one
E)erБon, pеrсeived aв influential, relates to a grouP of otЬer
pеople. In lang.rrage teaсhing, with i15 рmРhasis oп auссеsвful
сoцщr::riсation, a teaсher. s ;rеrsonality is bоrrnd to be particuJ-ar)-y'
sigтrifiсant, and is like)-y to have an effeсt on tf,re вuссeББ or
failure of J-earners. It iв interesti:rg' and potentia).Iy fruitfuJ.,
to eхаmine ttre ]-iвt of perвonal qualities more сloвely, алd to
deсide whiсЬ of theп вight be dеveloped сonsсiouвJ.y and whiсh are
innate -

Еurther food for thought iв provided by Peсk (19s8), quoting data
froп a reБearсh projeсt described by SanderБon (19s3):

The good teaсher of rnodern laпgrrages:

1. uses the foreiф rangalage predomiлlantly,
2. is wigi).ant аbout pronunciation, j-rrtonation аnd streвв,
Зa. uses the foreign Ianguage for сlassroоrn instruсtion,
Зb. uses the foreigтr language for the teaсhing/learпing

пreББage.
4a. prа'iБeБ сorrect responБeБ
4b. is s1rпрathetiс/positive яt'out vrong resPonБeБ,
4с. сoцvey6 waпnth iл ttre delivery of ttre пressage,
4d. сonveys vrarпth through faсial. eхpression.
5. engages i.n i-nteпsive oral оq>loitаtion of паterial,
6. proвotes urrderstаndiлg by пon-verbal сues,
7. reJ.ates ttre foreigт languаge to the target сuJ.ture,
8. e><pJ.ains tаsks сJ.earJ-y,
9а. is waried with regаrd to паteriaIs,
9b. is flexiЪJ-e witlt regаrd to objeсtives,
10. buiJ.ds up on pupiJ. error,
11. provides a variety of language aсtivity,
12; involves the whole group,
13. is skilled in handling equipment,
14. promotes use of the forеigтr langпrage by pupils.

(sanderson, 198з )

from a grouP of Aпreriсаn 1earner6 saInpted Ьy Altrrran (1981):

A real seсond language teaсher is on my side.
A real seсond languagе teaсher lets пre be пe and tries to
understand ъrhat it.s 1ike to be пe.

A real seсond Ianguage teaсher acсeрts me whеther he 1ikes me
or not-

A rea1 seсond language teacher doesn.t have e:<peсtations of me
beсause of what I.ve been or what he or she has Ьeen.

A reaJ- seсond J-anguage teaсher is пore interested in how T
learn than what I learn.

A real seсond language teaсher doesn.t пrake пe fee]. anxious
and afraid-

A rea1 seсond language teaсher provj.des many сhoiсes
A real seсond language teaсher lets me teaсh пyself even if it
takеs lonqer



and. through a restriсted-сhoiсe questionnaire, froп a group ofFrenсh sсhool_pupils, as desсribed i-rr сiraтd (1977):
1. The good 1anguage teaсher паkes the сourse interestiлrg.2. Ee teaсheБ a good pronrrnсiation.
з. Ee expl-аins сlearIy.
4. Еe speaks good Еnglish.
5. Ee shows the sarne interest in aII the рupils.6. Еe пakes theп partiсipate.
7. Ee shows gтeat patienсe.
8. Еe insists on thе spoken language.9. Еe вakes pupils work.
10. Еe u'Бes атr аudio_visual method.

Eхamination of tfris аdцittedly ra:pose soпe questions to a trainer,
а]эout thе vrhole enterрrise of tтa:
most сruсial qualities of a good 1сases innate, .is фere аny фi.nt .OГ, pеrhaps m6re pertiлrently, are
betweeп trаining, eduсation аnd, dсрmptrasiв oп puтe }groYledge атrd'.on the aсquisition of skills onсurrent сollrses, partiсularly iлritial triining-;;;;"ffi"";emphasisi:зg produсt аt the e)сpenБe of proсess iп trainingz Are welaying the foundations for fulure profБ_ional devеloршent or d'o ътeсonsider the joЬ as done if a traineе еJnerges from a сourse with aqua1ifiсation?

A real seсond language teaсher talks
he or she тneaтrs to saУ.

A real seсond laпguage teaсher сan пakeA real seсond Iangr:age teaсher сan shor.rand ].et me shorg minе.
A real seсond language teaсher wants mersork.

J-anguage
language systeпs
J-earning theories
psyсho1ogiсal proсes ses
other sсhoo1 subjeсts

this list сou1d be eхtended.

so I сan understand what

mistakes and adдr.it it.
hiв or her feelinqs

to evaluate пy own

сurrent affairs
liteтature
applied llnguistiсs
young people,s interests
sylIabus and сurriсulum

There is already пruсh to rеf1eсt on ln these questions. But theсalJ-s by sрeakers аt this seminaт
deсision-making skills, Inore sеlffleхibility, алd less iдritation btaught, all serve to сoпpliсate tthis a сIoser invеstigation of wh.kтtowledgealэle . in the third сoJ-u
respondents have on various oссas

Еven if we aссept that thе initlal trаining сourses are never goingto produce рerfeсtIy-rounded teaсhers, and that the proсess ofteaсhеr developme1t is truly-lifelong, tь"'" is sti1i a hugeсhallenge, iпrpliсit in all Ьf th"." Б*p""i"ti;;";-;;; ino=. involvedin tеaсher eduсation, as well as for tЬe next generation of Ianguage
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teaсhers. What kind of сouтse do we need, bоth in.terцs of сontentand methodo1og.y? Who should teaсh these 3oursesz What qualitieвare тequired of a teaсher eduсator? Is it ti-дe to stop tаlkingsi-тtpl.y аЬout . training. ?

In atteщ>ting to алswer БoIDe of thesе queвtionв, I вha1l сonsiderbriefly, three пrodels of teaсhеr traini'g_J"""ribed Ьy Wallaсe( 1ee1) :

Thе 
'Craft.Шodgl, based on other поd'es of traiтring fortrades and skilJ-s.ъrhiсh largeJ.y involve ;-i16ai6n ofestаblishеd praсtitionerв. In teaсЬingr thiв ъrouldinvolve сlose following of пodelв gi.'"".Ь|.iпaster.teaсhers aлd of gtlidеli.rres in сorrrsebоokв or sy'labuses.This model hав been wideIy used Ьy langтr.g"- o.g.nisationssuсh as Beтlit:. чd In1inфa, 

"""tiog Ь !,i.r.лt"eunifo:mity in their sсhooiв. teaсhin6 
"рpi""сhes and by,inter alia, trainers in frалсophone сountries аt theь9igь} o{ the pоpularity of tьЬ дuaio visuar method inthе si>rties and seventiЬs. It deriveв from a.teсhniсian. vievr of the training p.*"".._

(ii) тhe-}pplied sgieРсe Мogel, whiсh sees teaсhing as a,'appliсation of thъБretЕ;lly deriv"а-pri.,сip1еs. Thisпodel iБ сoтrrmoц ъrherev"r .,,'i.',"rsities are entrusted' withteaсher training, and is essentialJ.y .top-dorгn. iлrnature, and synthetiс in appтoасh: ttre trаinёe isobliged to сonstruсt a сoьЪтent piсture ofteaсhing/J.earni.rrg from th.the сourse, to ъгrestle wi.
deпаnds of reаdi-rrg J.ists l
mаke sense of the terпino.
typiсal of langгuage teaсh:

(i)

(iii) тhe
aлd
have

Bgf'eсtive М9de1, whiсh Wallaсe supрorts in his book,illustrates in the following diagrЬ 1"ig_i,, whiсh Iшodified slightly for the f,.=po."= of this Paper:

TRATNBE. S
ЕxтsтrNG
сoNsTRUстS

PRAстIсE PRoFЕssI

сot.IPЕTENсЕ

Goа.].

Fig 1

Pre-traininq In-tтaining
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This гrodel is also not a new one: vаriationв of it are d'esсribed inSсhon (198з),.Хolb (19s41,.oennison and' кirк (1990), arrd GibЬs aпdEabeshavr (19s9). The two key featureБ of the model are that itaсknovrledges атrd builds on tЬ9 9хist:.n9-"onstruсts and eщ>erienсe ofthe trainee, vrhatever these might Ь.; ;.;_that it involvesref leсtion on shчe.d e><perienсe. In сonсrete teгrns, in the initialtraining of Еnglish teaЬherв, a trаinee.в exiвting 
"o.,.t.o"ts аre,1o1 g;аm.le, her./his bеliefs Р:". i;;g-.,;g" teaсhing алd leaтning,her/hiв пode1s of vhat сonstituteв 9ooЁ iЁaсьing, beliefs about thefunсtion of a сoursebook, *:_:"}" Ьa-i'йrtaлсе of Eпglish, etс.Reсeived knowledge inсludes inputБ on the сorrrse from leсturers,froп reading атt,d from peerБ. Е:сperiential knowledge is derived fromsharёd e>сperienсe on th. сour"" (eg vieъring of a video, sсtrool

l]i]ii;'"li;},":ъ;;*eсtion/pi"Ёti"" "y;r" is invokea аuring the

I,ookiпg more сlosely at the .in-traininq. p.:i?g in Fig 1., we mightarrive at this kiпd of linear presentation of the proсess.

@

'l'

up by wisdom furnished by the tutor-

]}xi:"l";=.::.n::}:i":^l:l.:li"} a tтainee reaсhes at the end of

development.,3":'3lS.:;1.. .= a starting рoint to. "o.,t'"ii";";i"?:":i";:,
This kind of rnodel seems toсadrе of language tеaсhеrs
where required, of thinkinoproviding their pupils witйwhiсh аre reсommended in a

@-*

the
and

Bеginning
of Couтse

A : trainee's
existing
сonstruсts

T : inputs
from tutor
and reading

P : inputs
from peeгs

Еnd of
сourse

B : trainee's
рosition at
end of сourse

Fig 2

"liiii:':; :=1";nil=.":,:=:::;::3":
сrеatively and autonomously, and ofthe kinds of Iеarпing oppoitu.'itiesсommuniсative syllabus .



What аre the iлrpliсations of this kind of e><pеrientially-based
approaсh for the plarrning of initial. training сourses? There are
several whiсh are at least vrorth сonsiderinq:

Seleсtion proсedures. It seellrв i-пrportant to look for signs of
open-mindedness, of non_dogmаtiс attitudeв, алd of the
сapaсity for independent thought in сarrdidateв for ассeptaлсe
on a сourse.

Teaсhinq rrethodoloсгy. Theтe seeпв to be a need for an oPerr,
сonsultаtive style, ъlith сhallenging tasks desigтred' to
sti.mulate interaction aлd тefleсtion. EIIis (19s5) has
wтitten сoheтently about the t1rpeв of tasks, aсtivities аmd
proсedures whiсh are aPPropriate in teaсher-training.
I.есtures, for gxаmple1 while possiЪly beiлrg paгt of a tutor.s
repеrtoire of пodes of inрut, wouId not in general be an
appropriate way to deliver suс}r a сollrБe. There should at
least be soпe visible пrethodologiсal сoпneсtioп Ьe'tweеn ttre
way the training сourse is сonduсted алd what is e>сpесted oftrяinees in сlasвrooпs. Theoretiсаl issueв will proЬаЬly Ьebest approaсhed from a basis of рractiсal insight's. Thе.harrding down. of theory would not Ьe appropriate in a сouтБe
of this nature.

Initially, refleсtion does not just happеn of its orгп aссord'.It needs to be developed, and thiв is the responsiЬility oftutors who пrrrst bui].d into their training tasks both tiлoе аnd
stiлruli, usually in the form of questions, to aссustoпt
trainees (пaдy of whoп will have seldom reсeived аny
enсourageпent to refIeсt whilst at sсhool) to a new pattern ofwoтk. }tuсh has been writtеn (eg Bаiley 1990 o.Dtгyer 19s5)
about the value of keeping diaries during training, and there
is сonsiderable evidenсe that these are also valua.lэle aids to
refleсtion and self_evаluation in trainee teaсhers.
A fuгthеr i:rrpoгtant пethodologiсal i-шrpliсation is that
trainees пust graduate from dependency to autonomy during atraining сourse. Britten (19ss) has very usefulIy desсribedthe stages involved in this Proсess, aтrd those involved ininj.tial training сourses would do vlell to сonsideт his messageсareful1y. By the end of a сourse, а trainee пrust be аЬle toaлalyse heт/his olгn lessons, to refleсt productively on
сlassroom events, to plan, take decisions and work сreativeIy.A1l vestiges of dependenсy on the tutor пust be eliдrinated.,This, in its turn, has сonsequenсes for the сonduсt ofsupervision on teaching praсtiсe for the way trainees аre ].edto prepare lessons and, perhaps above all, for the way
feedЬaсk is giveп. At leарt some of the diffiсulties
experiеnсed by teaсhers in their proЬationary year may beattributable to 1aсk of attention to the need to deve1op
аutonomy.

Тn а11 of this, as will be apparent,
bound to be at least as i:nportant as
assignments, essays, etс.

рroсess on a сoursе ]-s
aпy produсts. suсh as
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Content. There should bе a сomfortаЬ1e aлd appropriate
balanсe tэetъreen kгrowledge aлrd skills, алd between theory aлdprасtiсe, with сlear links between them.

Language aъIarenesв work ъlith a strong pedagogiсal bias, for
eхample, will be of gтeater value than vaсцuп-Бealed studies
of linguistiс theory or пrodels of grаmтпar. For eхaлrples ofthis see Wright (forthсo*i.,g) and Bolitho (19s9). Studies ofIearning thеory сan be linked to сlassroоm rеality. Rяmani
(1987) has outli.rred useful proсedures for relating th.eory topraсtiсe with praсtising teaсhers.

Staffinq. There is likely to bе a need for a сourБe teатп to
be estalэlished with sharеd perсeptions of the proсess of
teaсher eduсаtion. Tutors ъlit1 need to be good 1isteners, to
be as open_minded алd non_dogmatiс as they expесt trainee's tobe, to be сontinually working on their own developпent and to
be prepared to share in the refleсtive рroсesses whiсh they
stj-пцlate on the.сourse. They wiIl have to be personally
balanсed and professionаlly seсure enough not to need' toflaunt their ovгn alэility, knoъrledge or expеrieпсe in ал
inti-пridating way, sensitive enougtr to support aгrd empathiseъlith their trainees as they go ttrrough a period ot sЬlt-questioning aлd self_appraisаl, аnd lingцistiсally adept
еnough to аvoid baffling (and alienating) traineeЪ witь tьelinguistiсs and pedаgogiсаl jargon ъlhiсh too often mystifies
their owп subjeёt area. In short, they should be honest
enough to trade off the often uтrсomfortаble .oPen_endedness.
of the .Refleсtive }lodeI. against the benefits i.t сan offer
inrrividual trainees; this may invoIve reсogтrising that not
everyone сan teaсh in ttre same Way, as j.urplied in the .Craft
Мodel. , and at least being сautious a.bout the пrerits of thё.Appliеd Sсienсe l'Iodеl. with its top-down approaсh.

In an ear1ier paper at this сonfere'nсe, Brovrn (1991) Iikened thetrainer.s ъrork to that of а sсulptor or сarver ъrho helps the сaгvingof an anj-тrа,1 to lemerge. from а b].oсk of vrood. The .gЬod tеaсher.of the title of this papеr is, I suspeсt, .in. many oi tь. trainees
ъrho join initial сoursеs атrd the сhallenge a trainer faсes is tohelp her/him to .emerge,. This Proсess wiJ-l neсessаrily be grad'ual:for the tutor it i:тrpliеs getting to know trainees. strenqths and
wea.knesses, supporting theп through their dou]эts and woriies, and
above aII helping thеm to сu1tivate the kind of self_awareness whiсhvill ensure that theiт professional develoрment сontinues long
beyond thе сonfinеs of the сourse.

Rod Bolitho
International
Еduсаtion Centrе,
College of St Маrk
aлd St John,
Plymouth, [Iк.
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